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In the context of intercultural communication in English as a lingua franca (ELF), key cultural concepts 
(or keywords), such as 甘え (amae) and 和 (wa) in Japanese, are particularly useful for intercultural contact. These 
key cultural concepts, which express the unique cultural values of a community, are thought to be organized around 
entire cultural domains (Wierzbicka, 1997). They have the potential to unlock significant insights into broader cultural 
backgrounds (Dalsky & Su, 2020). 

To help intercultural practitioners better understand the concept of key cultural terms and to promote 
mutual understanding across cultures, Dalsky et al. (in press) propose an intercultural understanding pedagogy 
methodology based on extensive intercultural practice (Dalsky & Garant, 2016; Dalsky et al., 2022; Dalsky & Mattig, 
2023; Dalsky and Su, 2024). This intercultural pedagogical methodology is grounded in the paradigm and principles 
of Exploratory Practice (EP) as described by Allwright and Hanks (2009). It establishes an environment of equality and 
mutual support by positioning practitioners as “inclusive practitioner-researchers,” encouraging them to engage in 
intercultural communication and actively selecting meaningful topics. Through this process, they interpret and reflect 
on their own culture through key cultural concepts, learn about others’ cultural values, and naturally enhance their 
language skills, cultural knowledge, and intercultural competence.

Advancements in technology have the potential to enhance concept-based intercultural pedagogical 
interventions. Therefore, integrating technology may help practitioners more effectively engage in intercultural 
communication activities and gain a clearer, more intuitive understanding of cultural concepts. This report 
demonstrates how technology—specifically the integration of ChatGPT, Vyond, and Google Docs—can be leveraged 
within intercultural pedagogical methodology to facilitate language development and intercultural competence during 
intercultural communication.

In the present study, we explore the impact of integrating Google Docs into teaching practice to enable flexible 
discussion participation, including the expression of viewpoints in a shared digital space. We integrate ChatGPT into 
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the practice to enable students to learn about linguistic, cultural, and historical knowledge, ensuring smoother and 
more informative interactions (Zhang, 2024; Zokirova, 2024). Additionally, we use Vyond, a web-based animation 
creation platform, to visualize abstract cultural concepts, such as the Japanese concept of エモい (emoi), demonstrating 
how these concepts are used in contextual conversations. 

This pedagogical practice was implemented in a non-credit, discussion-centered seminar named Soujin Zemi 
(総合人間ゼミ), offered by the Faculty of Integrated Human Studies (総合人間学部) at Kyoto University, Japan. The 
purpose of the Soujin Zemi is to directly expose students to the laboratory activities of professors in the faculty. Eight 
students aged 18 to 26, including four Japanese, three Chinese, and one Malawian, joined our Soujin Zemi in the 2023 
Academic Year. Regarding English proficiency, the four Japanese undergraduates were at the CEFR B2 level, while the 
three Chinese graduate students and the Malawian graduate student (who withdrew after three weeks due to a busy 
schedule) were at the C1 level. 

This practitioner’s report describes the seminar conducted throughout 2023 (spring and fall semesters) and 
elaborates on three specific cases using Google Docs, ChatGPT, and Vyond. These cases illustrate the potential benefits 
and implications of integrating technology into EP-based intercultural pedagogical practices and language learning 
programs.

Theoretical Framework

In this project, students took on the roles of inclusive practitioner-researchers under the pedagogical principles 
of EP (Allwright, 2003; Allwright & Hanks, 2009; Hanks, 2017, 2024). The seven principles of EP are as follows: 

1. Focus on quality of life as the fundamental issue.

2. Work to understand quality of life before thinking about solving problems.

3. Involve everybody as practitioners developing their own understandings.

4. Work to bring people together in a common enterprise.

5. Work cooperatively for mutual development.

6. Make it a continuous enterprise.

7. Minimize the burden by integrating the work for understanding into normal pedagogic practice.

Initially proposed by Dick Allwright (2003), EP has evolved into a well-established set of guiding principles, 
primarily for language education. As Hanks (2017) highlights, EP views learners not merely as recipients of knowledge 
but as partners in research alongside teachers. This approach involves teachers and students collaboratively exploring 
and deepening their understanding of the teaching and learning processes. 

EP integrates research with pedagogy, emphasizing collaboration, mutual learning, and the importance 
of well-being in the learning experience. EP encourages students to integrate language learning with their real-life 
experiences and personal interests by involving students as research partners, fostering meaningful self-expression. EP 
thus cultivates a supportive environment that promotes students’ active engagement and contributes to their quality 
of life.

Furthermore, Yanase (2008) notes that EP developed from a response to both scientific research and action 
research, combining their strengths and filling the gap between hypothesis testing in scientific research and the practical 
needs of language teaching and education. EP focuses on deepening understanding and fostering mutual growth among 
practitioners (i.e., students and teachers) by integrating research into everyday educational experiences and promoting 
continuous development. This integration has the potential to be particularly effective in intercultural settings where it 
enhances mutual understanding by enabling participants to explore cultural similarities and differences. 

Challenges and Opportunities

Widespread application of EP in foreign language education research has been documented (e.g., Niimi 
& Umeki, 2024; Zhuo & Huang, 2024). However, there is a notable lack of research applying EP in intercultural 
communication contexts. To address this gap, we integrate EP principles innovatively as a guiding framework into the 
classroom research project described in this paper. 

Additionally, we elaborate on the use of technology to enhance EP-based learning. Digital platforms and 
artificial intelligence can serve as scaffolding to implement EP, but their potential remains  underexplored in the 
context of intercultural pedagogy. This paper addresses this gap by applying an EP-based intercultural initiative 
incorporating technology with English as a lingua franca.

Description of the Teaching Practice

The cultural concept-based methodology implemented in this intercultural pedagogical practice integrated 
Google Docs, ChatGPT, and Vyond into an EP-based intercultural paradigm to bring together “inclusive practitioner-
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researchers” in their exploration of cultural backgrounds through key cultural concepts (e.g. 甘え [amae], エ
モい [emoi], etc.). This methodology aimed to understand how practitioners enhance their English language and 
intercultural competence during intercultural communication using English as a lingua franca.

Implementation

This pedagogical practice was applied in a lab seminar over two semesters. The seminar met once a week 
for 90 minutes. Learning activities included: 1) discussing assigned intercultural research papers (PDFs linked to 
Google Docs), 2) sharing information about each other’s cultural knowledge through cultural concepts assisted by 
ChatGPT, and 3) creating animations with Vyond to introduce culturally significant keywords from practitioners’ 
cultural background. 

At the end of each semester, we conducted semi-structured interviews with students to gather their reflections 
on their engagement as an outcome of this technology-powered intercultural pedagogical project. The interview 
questions are adapted from Jin (2015). We used three detailed cases to illustrate how we integrated Google Docs, 
ChatGPT, and Vyond into our intercultural pedagogical practice to promote language and cultural learning.

Tool 1: Google Docs

We used Google Docs for fundamental pedagogical tasks, including sharing the class syllabus and schedule 
with practitioners, assigning reading materials to understand cultural concepts, and discussing questions related to 
these concepts and the assigned papers throughout the seminar.

Materials and Resources Needed 

Using the linking feature in Google Docs, we embedded the link to a PDF document to ensure that class 
materials are neatly organized according to the class schedule, as a preview assignment for students for each session. 
The assigned papers are as follows: Dalsky & Garant (2016), Dalsky & Su (2020), Su et al., (2021), and Yamaguchi 
(2004).

Stages in Implementing the Practice 

First, practitioners were invited to a shared Google Docs document to access the class syllabus and materials. 
During the seminar, practitioners used a Google Doc to read the assigned paper and share their questions and 
opinions about the classes. These questions were later discussed within the context of intercultural communication 
using English as a lingua franca. 

As shown in Figure 1, five university students (three Japanese, one Chinese, and one Malawian, with names 
anonymized) participated in intercultural communication to discuss each other’s questions surrounding the Japanese 
cultural concept of 曖昧 (aimai). From these discussions, the Japanese students reflected on scenarios illustrating 
cultural implications and attempted to explain these concepts to their international interlocutors using English as a 
lingua franca, engaging actively in intercultural dialogue and exercising their English-speaking skills.

Figure 1

Tables in Google Docs 2 and 3 (Completed by Students)
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Reflections on the Process and Student Engagement

This workflow enabled practitioners to maintain a traceable record of their questions, thoughts, and 
corresponding answers. The document history feature in Google Docs allowed for tracking document changes, 
minimizing the risk of data loss in the project. Indeed, educational goals were effectively supported by fostering a 
collaborative and interactive environment using Google Docs’ flexible features.

Tool 2: ChatGPT

We integrated ChatGPT into the practice of understanding cultural concepts during intercultural 
communication. Here, we present an interesting case by understanding a classic cultural concept, 意象 (yixiang)1, in 
literary works using ChatGPT to promote intercultural learning. In this case, two Japanese university students and 
three Chinese university students participated in discussions, using ChatGPT to explore the classic cultural concepts 
in 漢詩 (kanshi)2 and 和歌 (waka)3. 

Materials and Resources 

The third author made the materials in the Google Docs as follows:

•	 Google Docs 1: A table (adapted from Liu, 2006; Li, 2015) involving the 漢詩 (kanshi) and 和歌 (waka) 
categorized by the third author based on the sentiment expressed through the cultural concept—in this 
case, the Moon. The 漢詩 were excerpted from Japanese textbooks used in senior high school, and the 
和歌 were selected from hyakunin-isshu. 

•	 Google Docs 2 and 3: Tables where practitioners recorded sentiments expressed through the cultural 
concept and provided a related literary example from their own culture. Google Doc 2 was designated 
for Chinese students to fill in 漢詩, while Google Doc 3 was for Japanese students to contribute 和歌 
(Figure 2).

Figure 2

Tables in Google Docs 2 and 3 (Completed by Students)
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1 Yixiang: Yixiang is an objective object infused with subjective emotions, or it is the subjective emotions expressed using objective objects 
(Yuan, 2009).

2 Kanshi: Classical Chinese poetry.
3 Waka: A kind of classical Japanese poetry.
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Stages in Implementing the Practice 

•	 Stage 1: Practitioners read Google Docs 1 and interviewed peers from other cultures to discuss any 

confusion regarding the content or cultural knowledge. They were allowed to use ChatGPT to search 
for translations of modern texts, historical background information on 漢詩 and 和歌, and sentiments 
expressed through the cultural concept. Using this information, practitioners explained their cultural 
knowledge in English and addressed their foreign peers’ questions. 

•	 Stage 2: Practitioners used ChatGPT to identify an additional sentiment conveyed by the cultural 
concept not covered in the provided materials. They then selected a related literary example from their 
own culture (漢詩 or 和歌) and recorded it in Google Docs 2 or 3. Finally, practitioners integrated the 
summarized information from ChatGPT into a brief presentation for their foreign peers, explaining the 
cultural concept, the newly identified sentiment, the associated literary works, and the cultural insights.

Reflections on the Process and Student Engagement

Integrating ChatGPT provided practitioners with a flexible platform to practice input and a low-pressure 
space to produce output, thereby enhancing their engagement. In both stages, ChatGPT served as a search tool and 
assisted practitioners in articulating complex emotions that were difficult to convey using their existing linguistic 
knowledge, forming a basic understanding of classical cultural concepts.

However, some concerns exist regarding the use of ChatGPT in language learning and teaching. First, the 
content provided by GPT may be inaccurate in some academic fields. Therefore, an expert is necessary to revise 
mistakes, and teachers should keep in mind that they should cultivate students’ ability to identify and revise errors. 
Second, responses provided by ChatGPT might be superficial. Overreliance on it without verifying its accuracy may 
impede students’ ability to innovate, extract, and organize information from specialized sources, hindering their 
creativity, logical thinking, and critical analysis. In our project, the third author, whose research focuses on Chinese 
and Japanese classic literature, served as the gatekeeper of the information generated by ChatGPT.

Tool 3: Vyond

Vyond is a web-based platform for creating animated videos with a user-friendly interface. This allows students 
to focus on content development without being hampered by technical difficulties. At the end of each semester’s Soujin 
Zemi, we ask students to make an animation about the Japanese cultural concepts they discussed. 

For example, in the spring semester, three Japanese and three Chinese students (the first, second, and third 
authors of this paper) worked in three teams, each consisting of one Japanese and one Chinese student. The first author 
participated in the teamwork and served as a technology assistant in the zemi, helping to create three animations, each 
focusing on a different Japanese concept or phrase: エモい (emoi), いただきます (itadakimasu), and お疲れ様です 
(otsukaresamadesu) (Figure 3). The animations focus on Japanese cultural concepts because the project was based at 
Kyoto University, and all the Chinese students had a basic understanding of Japanese. This facilitated communication, 
allowing the Japanese students to explain cultural concepts more effectively and collaborate with the Chinese students 
to create animations based on their discussions.

Figure 3

Vyond Interface and Animations Created by Students
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Stages in Implementing the Practice 

The procedure for creating these three animations followed a consistent process. First, the Japanese students 
chose specific cultural concepts discussed in the zemi. Before editing the animations, they were advised to design 
contextual scenarios, including characters, locations, time, and events in a freeform manner. Next, they brought their 
ideas to the zemi to create the animation. This step involved selecting a template, main characters, and settings in 
Vyond, adding English dialogue for each scene, and adjusting characters’ movements and facial expressions based 
on the specific context. After that, each Japanese student dubbed the lines in the story with the original Japanese 
soundtrack with the help of the technology assistant. Finally, students added titles to their animations and uploaded 
them  to an Instagram account (@intercultural_word_sensei).

Reflections on the Process and Student Engagement

Students created animations that captured the linguistic aspects of the cultural concepts, including their 
literal meanings and usage contexts and the subtle cultural nuances embedded within the words, fostering cultural 
sensitivity during intercultural pedagogical practice. 

Animations can make language learning more interactive and memorable for both the students who create 
them and the audience who views them. Moreover, through creating their animations, practitioners solidified their 
understanding of Japanese cultural concepts, and deepened their cultural knowledge by translating abstract ideas into 
concrete visual representations.

Outcomes and Observations

Students produced a variety of learning outcomes, including posing questions about cultural concepts, 
working toward developing a model for improving intercultural competence through intercultural contact, and 
producing animations about cultural concepts posted on Instagram.

Students’ Feedback

Students provided feedback on three aspects: technology, language learning, and intercultural learning.

Technology

Students commented that the incorporation of technology created a more vibrant pedagogical environment. 
Google Docs facilitated collaborative work from their preferred homework locations, while ChatGPT assisted 
in revising sentences, thereby reducing stress. These tools streamlined academic tasks and significantly improved 
students’ day-to-day experiences. Utilizing these tools also expanded students’ skill sets, equipping them with valuable 
digital literacy and communication skills, particularly in animation creation.

Student A:  It is because of Google Docs. It is very convenient and very easy to use…about sharing information 
synchronously.

Student B: It reduces my daily stress. So that’s one of the aspects that ChatGPT changed my life.

Student C: ...now I recognize a little bit about editing and making animations. When I see some videos on 
YouTube or something, I’m kind of like how other perspective to when I see that video, which I 
didn’t have before I used Vyond. So it gives me a new point of view…broadens my opinion and 
appreciate arts and videos and improves your life skills about making some videos.

Language learning

Students highly praised technology-assisted language learning as a means of improving their language 
proficiency, enabling them to engage with more complex topics and construct more advanced sentences in their 
English output. Additionally, the integration of EP further increased opportunities to practice speaking English.

Student A: I think the time that I improve my language proficiency most is that I use English to explain some 
things and matters about my culture to foreigners without misunderstanding…

Student B: As for ChatGPT, for example, when I want to say a word in a foreign language, but I do not know 
the word in its language and I will search for it. ...For example, I directly type in the chat box, please 
tell me blah blah blah. And ChatGPT will send some introduction about the information I want...by 
using ChatGPT, you can just talk to it. It is a very convenient way (compared to using a dictionary). 
...(I also use ChatGPT) to revise my Japanese, sometimes English.

Student C: Without Soujin Zemi, I wouldn’t had opportunity to speak in English like this. What I’m trying 
to say in English. So that’s a great opportunity, the significance…It really helped me to develop my  
language skill.
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Student D: I would say I don’t like making a formal sentences so much, but after I started using ChatGPT, it 
really helped me to make a formal sentences. So it reduces my daily stress.

Intercultural learning

In our assessment of intercultural learning, we applied Byram’s (2000) assessment criteria, which indicated 
some improvement in students’ intercultural competence, particularly in their attitudes toward their own and other 
cultures, cultural knowledge, and critical cultural awareness.

Regarding attitude, one Chinese student expressed that her perspective on both Chinese and other cultures 
had become more positive. 

Student: Well, as for Japanese culture, I think compared with before, I become more positive to learn it. ...But 
compared with before, especially before I entered the university, the attitude becomes more positive.

Students also experienced a mutual enhancement of cultural knowledge. The Chinese students noted that 
through cultural exchanges with their Japanese peers, they not only deepened their understanding of Japanese culture 
but also gained a more profound appreciation of their own. This reciprocal exchange fostered a broader and more 
interconnected understanding of both cultures.

Student: Not only I’m hearing the Japanese students’ explanations to me, but also when I talk about and 
explain my culture to them, I also deepen the understanding toward my culture, I think.

I learned culture more than language. It is not a language learning course. More cultural knowledge about 
Japan, I think. Especially, you know, the emoi. And how it is connected and related with the Chinese culture. …even 
foreign cultures, we can find something common and interconnected.

Regarding critical cultural awareness, Japanese students deepened their understanding of Chinese culture. 
Also, one student mentioned that her perspective on the Japanese cultural concept of amae changed after Soujin Zemi.

Student: The changing part is before the Soujin Zemi, I was just curious, but after I learned a little bit about 
Chinese culture and Japanese culture, I feel like explore in System 体系的に. Before the Soujin 
Zemi, I just have a big image about Chinese culture. After Soujin Zemi, I just learned it, but like in 
the (deeper level)….Before the Soujin Zemi, I just take the “amae” to children, but by exploring, I 
recognize that the concept of amae is like all over the Japanese society…not feeling like, (people) run 
from the like responsibility…So just like that (concept) can be seen like everywhere in the Japanese 
society.

Discussion

Comparison with Existing Teaching Methods or Practices

This integration of technology tools into intercultural practices represents an emerging teaching approach. 
Unlike traditional language learning and intercultural programs, our project adopts EP, focusing on enhancing quality 
of life, fostering mutual understanding, and promoting cooperative development. 

Within this framework, we learn from each other in a congenial atmosphere, exploring cultural knowledge and 
enjoying the process without feeling encumbered. Moreover, the EP-based practice breaks away from the traditional 
teacher-centered model, granting students equal status with teachers and encouraging them to freely express their 
views on their own culture without fear of judgment. This creates a valuable opportunity for practitioners to develop 
their English expression and communication skills, and intercultural competence.

Potential Implications for Teaching and Learning in Technology-Assisted Language Classes

The positive outcomes observed in this emerging pedagogical practice have important implications for 
technology-assisted ESL classes. It is undeniable that incorporating technology in modern language teaching and 
learning is increasingly important. Our practice encourages students to  explore technological tools autonomously, 
enabling them to raise awareness and develop their ability to use technology for independent learning.

Furthermore, we demonstrated how to integrate technology to empower EP-based language classes. By 
incorporating AI tools like ChatGPT into EP-based practices, students enhanced their independent learning strategies 
and formed their own understanding of problems. In a collaborative learning environment, practitioners combined 
the insights of AI with human intelligence, critically evaluated ChatGPT’s output, and reached consensus through 
discussions with peers and teacher practitioners. 

This process helped practitioners learn how to effectively use technology tools during language and 
intercultural learning, thereby enhancing communication skills. This integration of technology enhanced the 
effectiveness of language and intercultural learning and had tangible impacts on participants’ quality of life. By 
reducing stress, fostering confidence, and equipping learners with valuable digital skills, this approach demonstrated 
the potential of technology to enrich both academic outcomes and personal well-being. 
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Conclusion

In this study, we applied Exploratory Practice (EP) as a guiding principle, combined with modern technologies, 
namely, Google Docs, ChatGPT, and Vyond, to facilitate a project on intercultural education. The aim was to explore 
how students naturally develop their English language and intercultural competence with technological support 
during intercultural communication, where English serves as a lingua franca. 

The novelty of our approach lies in integrating EP, a framework centered on understanding, with various 
technological tools to support and promote intercultural exchange and learning more effectively. Through this 
innovative integration, we fostered a supportive educational environment that promoted mutual understanding and 
collaboration while enhancing reflective practice through the student interviews. This approach ensured that students 
continuously improved their language and intercultural competencies in real-world intercultural exchange settings. 

However, this study lacks a robust theoretical framework to guide the use of technological tools and analyze 
their role in language and intercultural learning. Additionally, the reflective interviews involved only two students, 
failing to consider factors such as participants’ language proficiency and intercultural competencies. 

For future research, we aim to adopt a more sophisticated model for technology-assisted learning, recruit 
a larger sample size, and apply a more detailed classification of participants’ language proficiency and intercultural 
competence. Furthermore, we seek to explore the mechanisms of technology-assisted language learning to gain deeper 
insights into how it supports the development of students’ language skills and intercultural competencies.
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Appendix A

Plan for the 2023 Soujin Zemi in Google Docs

Plan for ChatGPT-Assisted Intercultural Communication of yixiang

Before the practice

The third author emailed all students about the procedures of the soujin zemi and what they should prepare as below:

We will talk about the 意象 (yixiang) of the Moon on the soujin zemi this Friday (Nov. 10th). 意象 (yixiang) is an 
objective object infused with subjective emotions, or it is the subjective emotions expressed using objective objects.

Before the soujin zemi, please preview Table 1. 

Table 1
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Each of you should:

1. Understand the meaning of all the 漢詩 (kanshi) and 和歌 (waka) in Table 1.

2. For literature from your own country, please consider:

1) What sentiment(s) did the author express by using this 意象 (yixiang)?

2) Why did each author use this 意象? (Consider historical context, personal experiences, and cultural 
relevance.)

You may use the internet and AI tools (e.g., ChatGPT) for preparation.

During the Practice

Nov. 10th, 2023

1.	 Each Japanese students explained the waka and the 意象 (yixiang) in Table 1 based on the two posted questions. 
(15 min)

2.	 Chinese students asked questions about the 意象 (yixiang) or Japanese culture, and Japanese students answered. 
(15 min) 

3.	 Each Chinese participant explained kanshi and the 意象 (yixiang) in Table 1 based on the two posted questions. 
(25 min)

4.	 Japanese students asked questions about the 意象 (yixiang) or Chinese culture, and Chinese students answered. 
(25 min)

5.	 Introduce what will be done in the next soujin zemi. (10 min)

Each participant looks for one sentiment (not provided in Table 1) expressed via the appointed 意象(yixiang) with 
one example of 漢詩 (kanshi) and 和歌 (waka) in their own culture. Prepare the explanation for the sentiment 
based on the below contents, and fill in Table 2:

Explain the meaning of 漢詩 (kanshi) and 和歌 (waka) and what sentiment is expressed.

Explain why the author used this 意象 (yixiang) to express such sentiment (The author’s personal experience or 
cultural reasons)

Table 2

Chinese/Japanese students: kanshi/waka/haiku

yixiang Sentiment Reason Kanshi/ Waka/Haiku
Moon

Nov. 17th, 2023

1.	 Each Japanese student explained the content of 和歌 (waka) and the 意象 (yixiang) in Table 3. (20 min)

2.	 Chinese students ask questions about the 意象 (yixiang) or Japanese culture to the Japanese students. (20 min) 

3.	 Each Chinese student explained the content of 漢詩 (kanshi) and the 意象 (yixiang) in Table 2. (20 min)

4.	 Japanese students ask questions about the 意象 (yixiang) or Chinese culture to the Japanese students. (30min)
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Appendix B

Interview Questions

General Information

1.	 Before taking this course, did you use ChatGPT, Google Docs, and Vyond? If not, were there any online tools/
applications you frequently used before this course?

2.	 How often did you use ChatGPT, Google Docs, and Vyond during Soujin Zemi?
3.	 How did you use the following tools during the course? ChatGPT, Google Docs, Vyond

Perspective on Using ChatGPT, Google Docs, and Vyond and Their Effectiveness for Intercultural Exchange & 
Language Learning

4.	 How did you feel about the use of ChatGPT, Google Docs, and Vyond in Soujin Zemi (e.g., motivation, difficulty)?
5.	 Do you think ChatGPT, Google Docs, and Vyond were effective tools for: a. Intercultural exchange (e.g., helping 

with cultural understanding)? b. Language learning? Why or why not?
6.	 What did you think about the assignments (e.g., creating animations, presenting in English, reading academic 

papers about intercultural research)? Do you think these activities were relevant for intercultural exchange and 
language learning?

7.	 Do you believe Soujin Zemi helped you enhance: a. Language competence? b. Intercultural competence?

Intercultural Competence Related to Byram’s (1997) Categories

8.	 What have you learned in this course? What do you think you gained the most from (e.g., cultural concepts)?
9.	 Has your knowledge of Japanese and Chinese culture, and their people, increased?
10.	 How do you feel about learning Japanese and Chinese cultures, and getting to know their people?
11.	 How did you feel when you discovered differences between the two cultures?
12.	 Has your attitude toward Japanese and Chinese cultures changed based on your experiences in Soujin Zemi?
13.	 What aspects of Japanese and Chinese cultures are you still curious about?
14.	 Have you developed any new strategies or skills to expand your knowledge or understanding of Japanese/Chinese 

culture during Soujin Zemi?
15.	 Do you feel more confident communicating with people from Japan or China? Do you believe you can do so 

without offending them?
16.	 Has your awareness of cultural similarities and differences between your own culture and Japanese/Chinese 

cultures increased?
17.	 Have your behaviors or ways of thinking about Japanese/Chinese cultures changed after Soujin Zemi? If so, how?
18.	 Have you tried to understand other cultures from a different perspective?
19.	 Have you started to question your own perceptions and usual ways of thinking about other cultures?
20.	 Have you become more critical of your perspective on your own culture?

Practical Information

21.	 What do you think are the benefits and challenges of using ChatGPT, Google Docs, and Vyond for Soujin Zemi?
22.	 Please describe your overall thoughts, experiences, and impressions of using ChatGPT, Google Docs, and Vyond 

for intercultural exchange and language learning during Soujin Zemi.
23.	 Would you be interested in participating in a similar intercultural exchange program in the future? Why or why 

not?
24.	 Can you suggest any ways to improve the learning experience in Soujin Zemi?
25.	 If you have any other thoughts, please feel free to share them.
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